
 

 

 

 
Core Visit Programme 2021/22 
Visit 1: Autumn Term  

  Shoreditch Park Primary School 
Headteacher (Interim): Rachel Cleverton  

Adviser: Stephen Hall  

Date of visit: 8th November 2021   Time in school: 8:30 – 12:30pm   
Staff seen:  HT (interim), DHT, EYFS and 

Mathematics leaders 

1. Context & changes  

Shoreditch Park has an experienced teaching team. There is one early career teacher in Nursery, who is mentored by the phase 

leader. The substantive Headteacher is due to return from maternity leave in March 2022. All experienced (M4+) teachers have taken 

on a curriculum leadership area mentored by senior leaders. There have been two resignations for the end of term, in Year 2 and Year 
3. The school has plans to use internal staff for this including a part time teacher returning from maternity. A lack of interruptions to 

routines so far this term has meant that interventions have run more regularly. Pupils are now able to mix amongst year groups. Anti-

social issues that were reported outside the school have reduced, but there are still concerns.  

There is a full roll of 60 in Reception and the school has a waiting list. There are currently 395 pupils on roll with 25 unfilled places. 
Mobility of pupils is a factor across the school. The Additional Resource Provision also has a full roll at 10 places.  

The school website holds comprehensive information that outlines the school curriculum offer, safeguarding and governance 

information. The safeguarding policy is up to date and references KCSIE 2021. A pupil premium statement for 2020-21 shows the 

impact of strategies along with a catch-up premium report. A statement for 2021-22 is being agreed by Governors this term 

2. Outcomes for pupils: Historical, Current Context & Ambition 

Key Stage 2: Progress 
 2017 2018 2019 Trend 

Reading -1.0 0.3 1.6 → 
PPG non PPG gap. -0.7 -4.1 -1.3 → 
Writing 2.5 0.3 2.0 → 
PPG non PPG gap -1.3 -4.1 0.9 → 
Mathematics 0.8 1.4 1.4 → 
PPG non PPG gap. 0.2 -3.5 -0.6 → 

 

Key Stage 2: Attainment 
 2017 2018 2019 Trend National 

2019 

RWM 69% 84% 80% ↑ 65 

Reading 71% 84% 84% ↑ 73 

PPG non PPG gap -4% -15% 11% ↑ -16 

Reading GD 16% 30% 34% ↑ 27 

Writing 82% 84% 82% ↑ 78 

PPG non PPG gap -16% -15% 7% → -15 

Writing GD 25% 33% 34% ↑ 20 

Mathematics 80% 88% 84% ↑ 79 

PPG non PPG gap -9% -8% 11% ↑ -17 

Mathematics GD 20% 35% 30% ↑ 27 
 

There are currently four pupils with an Education and Health and Care Plan (EHCP) in Year 6. The school is predicting outcomes 

above 2019 national averages at the end of Year 6 (RWM 71%) with greater depth scores also above national averages 2019. This 

would represent between 20 and 50 FFT. Pupils progress meetings have been planned for each half term; these inform the provision 
mapping. This includes tracking of the school led tutoring programme. 112 children are targeted for tutoring interventions including 

Lexia and sessions delivered by teachers and support staff. All tutoring is for disadvantaged pupils.  

In Year 2 there are 8 children with an EHCP and other pupils who present with significant needs. This year group were most impacted 

by school closures and have also experienced mobility. This has resulted in ambition targets that are lower than the 2019 National 
averages.  

Reception baselines suggest about 64% at GLD by year end. This compares to usual baseline of around 67%. 16 children in this 

cohort are on SEND register, 2 with an EHCP and five pending. The school is concerned over depth of progress, and learning loss in 

mathematics due to the pandemic. 

3. Vulnerable and other focus groups 

The school website contains comprehensive information detailing the SEND and ARP offer. This includes links to the school SEND 

information report and the Hackney Local Offer. The SENCO is experienced and attends leadership meetings. A new ARP manager 

has started who was previously a Year 1 teacher. The school remains concerned over the high number of SEND pupils at the school 
with each class reported to be presenting 25-35% SEND. Currently there are 34 pupils with an EHCP with five pending in EYFS. Two 

children have started the school from the Afghan resettlement scheme. Both are happy and settled. There are no looked after children 

at the school. The inclusion manager oversees the provision for children with a social worker. There are weekly pupil welfare meetings 

and the school has broad capacity for support of these pupils. The school has strong links with external agencies.  
One child with an EHCP has received a fixed term exclusion. This pupil has a personalised timetable and an ARP place. An 

emergency annual review has been undertaken and a more specialist setting is being considered. There have been no other 

exclusions this term.  

The school is concerned about the impact of Covid on disadvantaged pupils. Many of whom are also on the SEND register.  

4. Curriculum Development 
The school website contains a wealth of information including detailed curriculum guidance for all subjects including RE. The history, 

geography and mathematics scheme of work have changed. History and geography now benefit from more teacher resources and a 

stronger mapping of disciplinary knowledge. White Rose maths planning was used to develop teacher subject knowledge for remote 
learning and this has now been adopted from Reception to Year 6. The school has adapted content but benefit from the planning 

outlines and differentiated tasks. The computing curriculum has now been rolled out across all year groups to ensure gaps in learning 

have been covered following lock down periods. These changes have been supported through teacher CPD and content is being 

adapted to ensure it is relevant to each class group.  
Book scrutinies, planning meetings and learning walks have all taken place and class based curriculum leaders also have time to 

undertake supported monitoring during the school day. Pupil conferencing for different subjects will take place this half term.  

5. Curriculum Implementation and Professional Development 

Separate professional development pathways have been defined for new and experienced teachers who have picked up whole school 
responsibilities. Themes have included addressing learning gaps. Cultural bias sessions and a steering group are focussing on the 

humanities and ensuring representation in the curriculum. They are working on a tool kit for teachers when planning which includes 

shared language around race, along with an anti-racist statement. There is a new Aspire lead and the PSE curriculum has been 
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mapped out against the whole curriculum and significant external events. Pupils speak knowledgeably of the impact of the Aspire 

curriculum and their role in making the school a positive place of learning. WAHMS projects continue to be very successful.  

Common areas of strength (school reported)  Common areas of development/CPD Foci for 2021-22 

• Experience of teaching staff resulting in confident curriculum 
delivery. 

• The reading curriculum   

• Phonics teaching and RWI, including tracking through Lexia 

• Curriculum knowledge in maths (moving from PA mastery to 
White Rose) 

• The Aspire curriculum and character development  

 

• Embedding the new History and Geography curriculum; 

ensuring they are culturally representative and developing 

disciplinary knowledge 

• Embedding IT and the computing curriculum across the 
curriculum and its use to support effective differentiation. 

• Measuring the impact of Lexia on the lowest 20% of readers 

• Ensuring the curriculum-based interventions are managed 

holistically.  

6. Learning walk 
A learning walk of Early years was undertaken with the Early Years leader, and of Mathematics in KS1 and 2 with the mathematics 

leader. Both curriculum leaders articulated a robust knowledge of the curriculum journey and of current practice in the school. In 
Reception classes, pupils were consolidating their knowledge of numbers to 5 with a range of adult led and independent activities. 

Adults were carefully modelling and challenging pupils understanding. Tabletops were well organised and activities well-resourced to 

initiate independent learning at a suitable level of challenge. Approaches were very consistent between classes, with adults supporting 

learning through well-judged questions. The newly developed outside area is well organised, with each area of learning represented. It 
was discussed that this space would benefit from having more visual language prompts. In Nursery, children were confidently self-

selecting activities and taking responsibility for resources. A teacher guided group were finding bigger and smaller natural objects. In 

Key stages 1 and 2 confident teaching utilised a range of visual images and resources to secure learning of key concepts such as 

addition, subtraction and place value. A quick pace and high expectations ensured that pupils were motivated, and able pupils 
challenged. Clear teacher modelling supported less confident learners. In Year 3, pupils were able to confidently explain current 

number problems involving 3 digit numbers using secure prior learning. Year 6 pupils were using iPads to create bar models, working 

at a challenging level of expectation to solve two step number problems. It was discussed that the use of iPads for this purpose may 

have hindered rather than supported the process. A low attaining Year 5 class successfully identified multiples and factors of numbers, 
building on prior lessons exploring the meaning of these terms. A higher set were exploring prime numbers and factors. Children were 

encouraged to be systematic to solve a square number problem.   

7.  Agreed Focus for 2021-22 Visits (check with action plan if enhanced/intensive school) 
Focus Rationale Actions For School/SIP 
To develop the leadership of new 

curriculum leads to ensure the curriculum 
offer is consistently and securely good. 

New leaders in school  

School development focus 

Meeting with curriculum leaders 

(pastoral/inclusion) with a follow up 
involving other leaders in Summer term. 

Ensuring coherence of the intervention 
programme 

 

 

 

Does the data present a clear picture of 
SEND needs and what is being done to 

address those needs? 

SDP objective of ensuring strong ambition 

for pupils with SEND. 

Learning walks looking at interventions 
including the ARP provision. 

Meeting with SEND leaders  

Scrutiny of documents for pupil progress 

reviews including pupil books 

To effectively intervene and support the 
lowest 20% of readers across the school. 

Following Lexia and Autumn term 
interventions 

Follow up from a reading audit this term 

and related actions. 

Meeting with pupils, and reading 
leaders/and or other actions arising from 

audit 

8. Pupil Voice  

Nine pupils from years 3-6 were spoken with. They shared the many ways in which pupils at the school are encouraged to take 

responsibility and share opinions. One said, ‘There aren’t many things to make the school better because it’s a good school.’ They 

spoke of aspire ambassadors and learning about article 28 of the UN rights charter. They also spoke of a green team that focusses on 

ECO issues and help in the garden. Year 6 talked about how school is a bit harder than in Year 5 and of how their teacher helps them 
to solve problems and use partner talk. They enjoyed the tutoring sessions and additional help they had received. A Year 3 child was 

excited to be swimming twice a week and enjoyed the quiet reading at the end of the of the day. He talked about mathematics and 

counting in 4s. All of the pupils talked knowledgeably about the significant figures they had studied during Black history and art weeks.  

The aspire curriculum has supported learning about inclusivity and they talked about how to include others, with one child explaining 
that ‘some people don’t know how to express themselves and need time’, and ‘learning to be a good friend includes listening.’ Year 4 

pupils shared key knowledge about the Romans, making links with Pompei and Mount Vesuvius. They were less secure in the key 

disciplinary knowledge of sources of information. Further developing disciplinary knowledge is an area that school leaders have 

already identified and they have made changes to the curriculum as a result. 

9. Any Reported Issues in Relation to Governance, Safeguarding, Buildings or Finance 
Governor policies, membership and an up to date register of pecuniary interests are on the school website. Two new co-opted 

governors and an LA Governor joined the Governing board in the Autumn term. The cessation of the Britannia building works has 

impacted on planned work for the KS2 playground and school budget. There are no current budgetary concerns, however the school 
is receiving an SRMA audit to aid secure financial forecasting.  

10. School Self Evaluation 

Key: 1 – outstanding, 2 – good, 3 – requires improvement,  

4 –inadequate             

Ofsted 

5/13 

School 

20/21 

School 

21/22 
Signed: 
 

 

 

Stephen Hall, 

Assistant Director,  

School Performance and Improvement 

Overall Effectiveness 1 1 1 

The effectiveness of leadership and management 1 1 1 

The quality of education 1* 1 1 

Personal development 1** 1 1 

Behaviour 1*** 1 1 

The effectiveness of the early years provision 1 1 1 

*Quality of Teaching, Learning & Assessment if pre September 2019. ** Behaviour & Safety if pre September 2019 *** Leave blank if pre September 2019 


